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A researcher-developed questionnaire was mailed to 850 female 
students who were registered at Morehead State University in the 
Fall, 1982 semester. The survey asked respondents to indicate 
their de_gree of concern on 27 problem areas (focusing on issues 
such as independence, vocational choice, assertiveness, stress-
management and self-confidence), and their choice of resources for 
each of these problems. Resources were divided into nine cate-
gories: spouse/intimate friend, other family member, friend, off-
campus counselor, medical doctor, academic advisor, counselor at 
University Counseling Center, no one (self), and 'other'. Valid 
surveys were returned by 423 women in the sample. 
The survey indicated that the majority of respondents were 
Appalachian, under 25, single and childless. Over 75% of·the 
respondents who had decided on a major had chosen areas tradition-
ally considered female, i.e. teaching, nursing, and office manage-
ment. 
The concerns most frequently rated as being a problem for the 
respondents centered around stress management, time management, 
assertiveness and self-confidence issues. At least one-third of the 
respondents who reported having a problem indicated that they 
resolved_ this concern by themselves. A family member or a friend 
were the resources most frequently chosen by those women that did 
discuss their problems. 
Differences between Appalachian and non-Appalachian women 
were statistically significant on several dimensions. These in-
cluded ·demographic differences i11 age, marital status and choice 
of major. Statistica'lly signifiq1pt differences between the two 
groups were found on four of the problems questioned. Appalachian 
women were more likely to perceive balancing home life and school 
as a pro bl em, whereas non-Appal a chi ans more frequently viewed 
using alcohol or drugs, feeling depressed, and developing intimate 
relationships as problems. There were not any major statistically 
significant differences between the two groups on choice of 
resources. 
Findings from this research may be useful to program planners 
at Morehead State University. Recommendations are made pertaining 
to specialized services for older students, exploration programs 
for women considering non-traditional careers, and topics for future 
workshops on campus. Areas requiring further research are pre-
sented. 
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INTRODUCTION 
Current cutbacks in funding in higher education heighten the 
need for optimizing the utilization and effectiveness of programs 
and services within Student Affairs and Student Services offices at 
Morehead State University. Program planners and administrators 
must assess the problems and concerns of the student body, focusing 
on methods for alleviating problems for the college student. It 
appears that this assessment has not been implemented in recent 
years at this University. 
The Problem 
Conversations with Dr. Linda Higginbotham (Note 1), Coordin-
ator of Institutional Research, Gene Ranvier (Note 2), Registrar, 
and Anna Mae Riggle (Note 3), Dean of Students, indicated that 
there was little research concerning certain demographics of the 
Morehead State University female student or indicating the female 
students' problems or concerns. Consistently low attendance at 
University Counseling Center (UCC) viorkshops had led Counseling 
Center staff to question the nature of the counseling needs of 
the student body in general , with part·i cul ar questions ra i sect 
concerning female students. Although Appalachia and its 
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inhabitants have been studied from a sociological point of view 
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repeatedly since the mid-sixties, little research is available 
which pertains to female Appalachian college students, a group 
which is increasing throughout the region. This study sought to 
provide information for a better understanding of the background, 
problems, and typically utilized resources of the female students 
at Morehead State University with a special emphasis on delineating 
differences and similarities between Appalachian and non-Appala-
chian women in the population. 
Definitions 
Appalachia: According to the Appalachian Regional Commission 
(ARC), Appalachia is a 195,000 square mile region that follows the 
spine of the Appalachian Mountai_ns from southern New York down to 
norther-n Mississippi, including all of West Virginia and parts of 
twelve other stat.es (ARC Annual Report, 1982). 
Appalachian: Respondents to the Survey of Women's Needs 
and Resources were asked to indicate their county of residence 
prior to attending Morehead State University. The designation 
of Appalachian counties as defined by the ARC was then used to 
discriminate Appalachian from non-Appalachian students. 
Background of the Problem 
Without a doubt, the course of a woman's life in the 1980's 
is markedly different from that of her mother some thirty years 
ago. Women of a 11 ages are chaos i ng or, due to financial burdens, 
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are being compelled to work and/or attend college. It is projected 
that by 1990, two-thirds of the female population will be in the 
paid labor force (Young & Shoun, 1981). 
In spite of these apparent advances, there are still a 
multitude of sociological, emotional and psychological barriers 
which women face in choosing their life styles and goals. Lord 
and Patton-Crowder (1979) state that, "the current socialization 
process in American society dictates that sex should be a major 
factor in the determination of one's personality traits, behavior, 
interests and career/life plans" (p. 39). This process becomes 
heavily ingrained from an early age: in spite of new doors being 
opened to women in many fields, the majority of women continue to 
choose careers in the traditionally female roles of teacher and 
helper (Fisher & Hall, 1981). Further, female students usually 
set lower occupational goals and have less confidence in their 
abilities than do male students (Stake, 1981). Heins, Hendricks, 
and Martindale (1982) reported that this rather slow reaction 
to change may be due to the fact that a career is not expected of 
the female as it is of the male: oftentimes this professional 
status is even scorned in women. "Families often encourage the 
educational and occupational aspirations of male but not female 
children. Husbands and children expect women-to perform wife and 
mother tasks along with work responsibilities. Too many women 
tend to feel selfish if they think of their own needs" (p. 456). 
Sherman and· Jones (1976) concur ~1ith this statement: "feminine 
and individual achievement continue to be viewed (by many women) 
as two desirable but mutually exc.lusive ends" (p. 291). 
4 
In the 1970's, mental illness among women declined dramatically 
(Auster, Note 4). It has been suggested that this was directly re-
lated to women's participation in peer group counseling, conscious-
ness raising groups and other forms of meetings in which open dis-
cussion of feelings and frustrations was expected and encouraged 
(Chesler, 1972). Women are still experiencing many frustrations 
and much role confusion accompanied by anxiety, depression and 
related somatic illnesses. It would seem that they still have a 
need to discuss and vent some of these concerns. 
As a graduate assistant at the·University Counseling Center 
(UCC), this researcher became particularly interested in the fe-
male Appalachian student after attempts to organize a Women's 
Forum -- a weekly group which would focus on issues relevant to 
women in the 80's: stress and time management, juggling career, 
school and family life, and becoming assertive -- received minimal 
attention and only one participant. This researcher/counselor 
could not help but wonder what the women at Morehead State Univer-
sity were experiencing on a daily basis: bow were they coping? 
What means could bring them together to discuss personal growth 
issues? Further, if students do perceive themselves as having 
certain problems, to whom do they go in order to resolve them? 
This study originated in response to these questions. There 
is a need to have a more concise understanding of the total female 
population at Morehead State University. Rapidly changing values 
and standards make program planning and service delivery two tasks 
in need of immediate evaluation. 
Objectives 
The primary objectives of this survey were to: 
1) Develop a demographic profile in terms of age, 
marital status, class, choice of major, means 
of financial support, and number of children, 
of the college women at Morehead State University; 
2) Assess the problems of these women; 
3) Determine the resources used by this population 
when problems arise during the course of college 
life; and 
4) Compare selected demographic characteristics, 
problems, and resources used of Appalachian and 
non-Appalachian women at this·University. 
Signiffcance of the Study 
The data collected through this study has significance for 
the UCC as well as for other offices and departments at Morer.ead 
State University. It provides information leading to a more com-
plete picture of the population served by various programs and 
services. This profile, combined with data collected pertaining 
to the counseling needs of and resources used by Morehead State 
University 1·mmen, may be used in the establishment, change, and/ 
or elimination of programs and services for women. 
Because research is scarce in the areas covered by this 
study, this survey could have significance as a step in breaking 
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new ground in these arenas. In light of increasing budget and 
program cuts and heightened accountability, planning and evaluation 
can best be justified if based on a needs-focused survey. 
A third significant outcome of this survey is that the in-
sight gained into the counseling needs and resources used by the 
female population at Morehead State University will facilitate the 
development of new alternatives that can most effectively reach 
and serve the women on this campus. 
Review of Literature 
Needs Assessments 
Numerous researchers have stressed the fundamental importance 
of a periodical assessment of student needs prior to undertaking 
the development of effective counseling services and programs 
(Beard, Elmore & Lange, 1982; Felder & Iovachini, 1981; Gill & 
Fruehling, 1979; Lenning & McAleenqn, 1979; and Weissberg, Beren-· 
stein, Cote, Cravey & Heath, 1982). It has been pointed out that 
a needs assessment can help set priorities in planning programs 
and services (Weissberg et. al., 1982), help with more effective 
advertising (Felder & Iovachini, 1981; Weissberg et. al., 1982), 
and can also be used by student groups and student affairs depart-
ments as an aid in their program planning and decision-making 
(Weissberg et. al., 1982). A needs assessment can also aid in 
providing more effective therapy on an individual basis. Morris 
and Melvin (1981) indicated that before a therapeutic model could 
be prescribed, the student's level of needs must be established 
and addressed. 
Shueman and Medvine (1981) found that counselor perceptions 
of needs and goals of the students are often different from those 
of the students themselves. In their study, students reported 
that education, vocational, and academic problems were the most 
appropriate topics of discussion with a counselor, while personal 
adjustment problems were the least. This finding corresponds with 
that of Carney and Barak (1976), which showed that "Basic main-
tenance rather than personal growth is the primary goal of today's 
student" (p. 282). 
Although many researchers agree with Shueman and Medvine 
. 
(Gelso, Birk, Utz & Silver, 1977; Gelso, Karl & O'Connor, 1972; 
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Smith & Bernstein, 1979), these findings have not been consistent 
throughout. Fullerton and Potkay (1973) found a mixture of voca-
tional, academic and personal needs. Other authors (Beard et. al., 
1982; Benedict, Apsler & Morrison, 1977) found a combination of 
academic concerns, vocational matters and interpersonal relation 
issues ranked highest in the students' perceptions of their own 
needs. 
Counseling Women 
in working with women, as with any subgroup of a given popu-
lation; it is imperative that the c.ounselor have a good under-
standing of the background and developmental needs of the client 
from a broader perspective than can be gleaned from the individual 
counseling session. Berry (1973) stated that "some women clients 
and potential clients may be passing up the counseling center and 
seeking rap groups because they find or hear that counselors are 
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too insulated from what is really important to women today" (p. 177). 
Several researchers have indicated that many current helpers of 
women are not actually very helpful (Brodsky & Holroyd, 1975; 
Braverman, Braverman, Clarkson, Rosenkrantz & Vogel, 1970; 
Fabrikant, 1974). Increasingly, mental health professionals are 
being trained to work with women "to become aware of unique develop-
mental problems of women and .to be presented with successful inter-
vention strategies" (Nickerson, Espen & Gawelak, 1982). In many 
cases the counselor must become aware of the feelings, aspirations, 
and hostility which may· arise in response to the women's movement. 
However, although counselors today may be more in-tune with 
the widening dimensions and opportunities available to women than 
they were ten years ago, it is important that the counsel or be 
aware of the individual's personal view of the woman's movement. 
Because the women's movement has affected one segment of the 
population does not mean that this ideology can necessarily be 
generalized to all populations of women at this point in history. 
Many women may actually be 'turned-off' by so-ca 11 ed 'liberated' 
jargon and ideals, pointing to the importance of being in touch 
with the client's own sociological milieu as well as her psycholo-
gical stance while in therapy. Counseling must necessarily be 
open to what it may mean to be a woman in the 198D's: it must 
support new and different objectives, ideals and dreams of young 
women (Berry, 1972), as well as be open to conflicts of values 
women may encounter in staying within the more traditional life 
patterns. In general, 
"women must be encouraged to explore and resolve their 
own inner conflicts as we 11 as encouraged to deve 1 op 
goals and objectives consistent with their aptitudes. 
Not only counselors, but everyone who works with women 
today( ... ) needs to become aware of the diverse 
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forces impinging upon women to help give them perspective 
without taking away their choice" (Sherman & Jones, 1976, 
p. 294). 
Much of the research done in the last decade could feasibly 
apply to the college woman at Morehead State University. The fact 
that researchers (Weissberg et. al., 1982) at one university found 
that women express stronger needs than men in personal needs 
areas such as dealing with personal conflicts, expressing opinions 
and thoughts directly, developing independence, as well as a 
stronger need to explore job opportunities may be an indication 
that college women are in fact dealing with may problems consis-
tent with the changing roles of women today. However, it seems 
important to remember, as has been pointed out in several studies 
with needs assessments (Gelso et. al., 1977: Smith & Bernstein, 
1979), that results from one campus cannot necessarily be gener-
alized to all institutions due to differences in campus size, cam-
pus environment, and the background of the student body. 
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The Appalachian People 
In spite of abundant literature pertaining to the problems of 
Appalachians as viewed by sociologists, little research has been 
done in the last ten years which specifically pertains to the needs, 
aspirations and values on an educational or psychological level, 
of this segment of the population. 
The Appalachian today has been described as "dignified, proud 
and strongly loyal to tradition" (Hansen & Stevie, 1971, p. 1). 
These authors go. on to characterize the people living in this re-
gion as highly individualistic yet not independent, hesitant to 
accept new solutions, and often fatalistic, perhaps, it is hypothe-
sized, as a "buffer against failure" (p. 5). In a culture in which 
everyone is anxious to be accepted by the family group, "life is 
lived on a shallow level with problems quickly covered up and 
issues avoided so that people will continue to get along" (p. 16). 
Many people of the region seldom learn how to handle interpersonal 
conflicts. Anger is seen as an unpardonable infraction due to a 
distrust of the individual's ability to control feelings. There is 
also a distrust of outsiders and a deep reluctance to join groups. 
Appalachians are further characterized by their tenacious inner 
fortitude and their belief in working hard to achieve success 
(Jones, 1972). Education is often viewed with suspicion (Hansen 
& Stevie, 1971), and the Appalachian student is frequently 
labeled 'unmotivated' (Hansen & Stevie, 1971; Lord & Patton-
Crowder, 1979; Lyson, 1977). 
' 
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Hansen and Stevie (1971) state that the most vital need among 
Appalachians was education. At that point, the average education 
of the Appalachian adult was sixth grade. Although parents felt 
their children should have an education, they feared increased 
education would separate the child from the family (Hansen & 
Stevie, 1971). Planning for one's career or future often meant 
planning on being with one's family in one's hometown for the 
rest of one's life. 
Lyson (1977) further emphasizes the lack of encouragement 
and support for educ a ti on. ·,, Margi na 1 economic structures and 
lack of numerous and varied positive role models .in the rural 
poverty environment appear to dampen the educational aspirations 
and expectations of all but the most talented, ambitious and 
relatively well-off youth" (p. 19). Jones (1971) indicated that 
the Appalachian student often sees college-as a way of escaping 
the home environment. Typically however, the student from this 
.,., 
region is distrustful of outsiders (Hansen & Stevie, 1971), and 
begins clinging to facets of life which resemble the environment 
which she sought to escape. 
Hansen and Stevie (1971) stress that the provision of appro-
priate, realistic, dynamic and relevant guidance services for 
the Appalachian population "is one portion of a total approach for 
improvement of educational, vocational and personal opportunities 
( ... ) we must deal with the uniqueness of Appalachians" (p.ix). 
These authors continue: 
Much of what we assume about Appalachian youth needs 
verification ( ... ) We need to know more about 
attitudes, how these are formed ( ... ) In short, we 
need to be more aware of what the student is like, 
what happens to him (her) in and out of school, and in 
what direction he (she) goes after school (p. 7). 
Appalachian Women 
The culture from·which the 'typical Appalachian' student 
arrives at Morehead State University is based, hi stori ca lly, on 
a patriarchal system in which the man was allowed much more free-
dom in sexuality, morality, and travel, and given more access 
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and power in the public domain than was the woman (Lord & Patton-
Crowder, 1979). The female role at the turn of the 19th century 
was demanding, filled with many hardships, unending physical labor 
and was further aggravated by the subservient role of the woman. 
Responsibilities for the woman included her domestic duties, main-
taining the garden, responsibility for child-rearing, as well as, 
a:t times, full or part-time employment. Working women from 
Appalachia found employment as teachers, midwives, or health care 
workers (Lord & Patton-Crowder, 1979). 
The role of women has not dramatically changed in the last 
eighty years for Appalachian women -- at least in terms of the 
value system. Hansen & Stevie (1971) state: "There is ·a sharp 
role definition in the mountain culture; a man's work belongs to 
him a 1 one and the woman's to her" (p. 12). Lord and Patton-Crowder 
(1979) reported that women assume total responsibility for house-
hold duties and child-rearing along with employment. Farmer 
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(Note 5) contends that although change may be occurring, "the women 
of Appalachia typically marry young and give birth to large numbers 
of children," (p. 4). Further, for many women in Appalachia, the 
image of wife and mother is the only role model they have. Accord-
ing to Farmer, the two factors which enable the Appalachian woman 
to cope are the support of the extended family and the woman's 
religious faith. In addition, lower class girls perceive less 
chance than boys of achieving rewarding careers or satisfaction and 
self-fulfillment in their home regions, leading to a higher rate of 
out-migration rates for women than men (Lyson, 1977). 
Summary 
The review of literature indicates that a needs assessment is 
vital for program planning and development, for optimal effective-
ness in therapy, and for a clearer understanding of the values, 
needs and goals of subgroups in a population. The literature leaves 
many gaps and questions in a full understanding of the Appalachian 
college woman at Morehead State University. A needs assessment 
is necessary to begin grasping the nature of this student in order 
to adequately plan services and programs that can best serve her 
needs. 
If one is to believe that recent journal articles are indica-
tive of national trends, not merely of localized fads, many changes 
are occurring which pertain directly to the course of a womanis life. 
Traditional roles are being challenged, opportunities are increasing 
in all avenues of the vocational arena, options and decisions are 
forever changing on the horizon. 
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The open-mindedness to new ideas, to new ways of thinking and 
behaving, to varied roles and non-traditional choices is beginning 
to touch on the lives of Appalachian women. Many who come to 
college will be struck by the awesome range now offered to them. 
It would seem that all women -- Appalachian and non-Appalachian 
would have issues to discuss, questions to ask of one another, 
words of support for their sisters. What are the issues, needs 
and questions of these women? Where are they going to get the 
answers and support for living in the new environment? These basic 
questions must be answered in order to help women through their 
college career and to serve as groundwork for future research into 
the needs of students. 
Questions and Hypotheses 
The following questions were addressed during the course of 
this researcher's investigation as a fundamental step toward a 
fuller understanding of the female college student at Morehead 
State University. 
1) What are some of the demographic characteristics 
of the college women at Morehead State University? 
2) Hhat are the problems of this population? 
3) To whom does the college woman at this University 
turn when she experiences problems? 
4) Do differences in problems and resources exist 
between Appalachian and non-Appalachian college 
women? 
In order to ascertain whether differences exist between 
Appalachian and non-Appalachian college women the following hypo-
theses are presented. 
1) There is no difference between Appalachian and 
non-Appalachian college women in terms of: 
a) age, b) marital status, c) choice of major, 
d) means of financial support, and e) number of 
children. 
2) There is no difference between the two groups in 
problems reported during their college career. 
3) There is no difference between the two groups in 
their choice of resources for helping them resolve 
problems during their college career. 
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METHODOLOGY 
Population and Sample 
The population for this study was all women who were registered 
in the Fall, 1982 semester at Morehead State University as under-
graduates or graduates, including both full- and part-time students. 
A random sample of approximately 25% of the total population 
~,as selected for this survey, resulting in a sample of 850 women. 
Instrument 
The "Survey of Women's Needs and Resources," Appendix B, is a 
researcher-developed instrument designed to collect demographic data 
as well as information concerning the needs of and resources used 
\ by the respon\ts. In order to determine the needs of the female 
college student, respondents were asked to indicate their degree of 
concern on 27 problems. This list of problems was developed after 
the researcher had reviewed the literature related to surveys of 
college students. Specific items were selected from several lists 
of counseling problems found in the review (Beard, Elmore & Lange, 
1982; Benedict, Apsler & Morrison, 1977; Blaine & McArthur, 1964; 
Hansen & Stevie, 1971), as well as from the researcher's personal 
perceptions of the potenti a 1 needs of co 11 ege women. Once the 
instrument was developed, it was sent to professionals in the 
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fields of counseling, nursing, and research (see Appendix A), 
for feedback and suggestions. After completion of this face vali-
dation, twenty women were selected for field testing the instrument. 
These women were contacted in person and asked to fill out the 
survey. They were then asked for feedback concerning the relevancy 
of the instrument, ease of completion, and alterations or additions 
suggested. Revisions were made as necessary, and the instrument 
was constructed. 
Procedure 
This was a descriptive study in which data were collected 
through a researcher-developed instrument which was validated and 
reviewed by numerous professionals in the counseling or research· 
fields. The instrument was field tested during the second week 
of December. Minor revisions were made on the survey which was 
then prepared for administration. 
A sample of 850 female students was randomly selected with 
, 
the help of Mr. William Mahaney in Di).ta Processing. During the 
last week of February, 1983 the surveys, along with a cover letter 
(Appendix B) and a stamped, return addressed envelope, were mailed 
to students in the sample. All women,who had not returned the 
survey within two weeks of the initial mailing were sent a follow-
up letter and a second survey to encourage them to respond. By 
April 15, it was assumed that all surveys had been received that 
were going to be returned, and the process of .data analysis began. 
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Of the surveys mailed, 423 valid surveys were returned, resulting in 
a 49?; return rate. 
Limitations 
The primary limitations of this survey were: 
1) The instrument used to collect data was developed 
by the researcher and, except for a review by 
professionals and a field test, was not validated 
by other research; 
2) The survey, due to time restrictions, was mailed 
to the sample; this is a limitation in that 
surveys returned may be biased in an indiscernable 
way as opposed to those surveys not returned; 
3) The findings of this study are specific only to 
Morehead State University and can not be 
generalized to other colleges or universities. 
Assumptions 
In conducting this survey, several assumptions were made. 
1) It was assumed that after the validation and 
field testing were complete, the revised 
instrument vias val id and consistent for the 
population being surveyed. 
2) It was assumed that the random sample was repre-
sentative of the population of college women at 
Morehead State University in terms of demographic 
data, problems, and chosen resources. 
' . 
PRESENTATION OF DATA 
This project focused on four questions. For purposes of 
clarity, the presentation of data and findings have been divided 
into these areas. 
Demographics 
What are some of the demographic characteristics of the 
college 1"1omen at Morehead State University? 
Descriptive statistics indicated that the majority of respon-
dents were Appalachian (70.9%), 25 or under in age {68.6%), single 
-- including divorced and widowed women -- (69.0%), and childless 
(74.9%), revealing that nearly on~-third of the sample were over 
25, nearly one-third were married, and one-fourth of the women had 
children. Of the students who had decided on a major (89.4%) 
over seventy-five percent had chosen fields considered traditionally 
female, i.e. education (34.1%), data processing and office manage-
ment (22.5%), and nursing (19.0%). Fifty-tv10 percent of the women 
were found to be unemployed and slightly over fifty percent received 
primary financial support from their family or husband. A breakdown 
of selected demographics can be found in Table 1. 
Problems 
What are the problems of this population? 
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Table 1 
Selected Demographics by Percent or Respondents 
25 or younger 
26+ 
Total 
Marital Status 
Single 
Married 
Total 
Choice of Major 
Percentages 
(Total n= 423) 
n 
289 
132 
421 
291 
131 
422: 
31,4 
100,'0 
69,0 
31.0 
100.0 
Applied Sciences 
&.,Vechnolor,-y 72 19.0 
Business&. 
Economics 85 22.5 
Education 129 34.1 
Humanities 43 11.4 
Science &. Math 15 4,0 
Social Sciences 34 8.0 
Total 368 99.0 
Occupational 
Status 
Employed 
Unemp,lo"yed 
Total 
Source of 
Pel"centages 
(Total n= 423) 
n 
201 
219 
420 
47.0 
52.0 
99.0 
Financiil SueE:ort 
Family 
Husband 
Self 
Husband & Self 
Other 
Total 
146 
66 
100 
39 
70 
421 
34, 7 
15,7 
23.8 
9,3 
16.6 
100.0 
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Eleven problems were rated by 75% or more of the respondents 
as being concerns during the course of college life. "Dealing with 
test anxiety" (92.7% considered this a problem) and "Managing stress 
or pressure" (92.6%) ranked highest in the problem areas. Other 
areas of primary concern centered around issues of time management, 
self-confidence, assertiveness and handling one's emotions (see 
Table 2). 
Three problem areas stood out as being of concern to only a 
few women. These were "Being abused by your parents" ( 9. 5%), 
"Being abused by your husband/intimate friend (11.8%), and "Using 
alcohol or drugs" (20.3%). 
Aside from the 27 problems listed, 15% (66) of the respon-
dents related additional concerns on the back of the survey. 
Students over 25 who had jobs and/or families, expressed repeated 
frustrations with scheduling problems and difficulty fulfilling 
academic course requirements while fulfilling their non-academic 
roles .. These older students also mentioned a sense of social 
isolation at Morehead State University. Other primary issues 
raised by write-in respondents focused on problems with ill-informed 
advisors and difficulty managing finances. 
Resources 
To whom does the college woman at this University turn 
when she experiences problems? 
To answer this question, respondents were asked to indicate 
which of nine resources they had used in helping them resolve each 
Table 2 
Hank Order of Problems by Percent of Respondents 
Rank 
order 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
Problerna 
Test anxiety 
Managing stress 
Managing time 
Low self-confidence 
Depression 
Fear of fai.lure 
Balancing roles 
Study skills 
Decision-making 
Expressing feelings 
Managing emotions 
Handling conflicts 
Family conflicts 
Choosing a career 
Note.: Total n~ 423 
Has been a 
Problem 
n % 
392 
388 
374 
359 
355 
353 
343 
340 
340 
329 
320 
291 
289 
288 
92,7 
92.6 
88.4 
85,7 
83,9 
83.5 
81,5 
80.4 
80.4 
78,3 
75,7 
68, 8 
68,3 
68,l 
Rank 
order 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
Problema 
Role co11fusion 
Choosin~ a major 
Loss of interest in colle~e 
Problems w/spouse 
Becomin~ independent 
Intimate friends 
Peer 'acceptance 
Making friends 
Pulled between roles 
Problems w/teachers 
Using alcohol/drugs 
Abuse from husband 
Abuse from parents 
aProbiems are listed in abbreviated form; see Appendix B for full questions 
Has been a 
Problem 
n % 
271 
271 
2!l9 
26~ 
239 
224 
222 
216 
204 
197 
86 
50 
38 
64. I 
64.1 
63.6 
62.4 
56,5 
53,0 
52.5 
51.1 
48.2 
46,6 
20,3 
11.8 
9.0 
N 
N 
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problem. Students often listed several resources for each problem 
thereby increasing the difficulty of determining primary, or most 
important resources used. In terms of frequency of use however, 
students chose to resolve problems on their own (indicated by 
listing 'no one' beside a problem) more frequently than they 
chose an outside resource (see Table 3). When respondents did 
choose to seek help, they most frequently reported going to a 
'spouse/intimate friend', 'other family member' or a 'friend'. 
In seeking help from a professional, students were most likely to 
choose an academic advisor. The University Counseling Center was 
most often used for "Developing effective study skills" (5.9%), 
"Choosing a major" (4.4%), "Managing time effectively" (3.5%}, and 
"Making a career decision" (3.5%). Other resources were listed 
infrequently for most problems. 
Differences Between Appalachian and Non-Appalachian College Women 
Do differences in problems and resources exist between 
Appalachian and non-Appalachian college women? 
Hypothesis. There is no difference between Appalachian antj 
non-Appalachian college women in terms of: a) age, b) marital 
status, c) choice of major, d) means of financial support, and 
e) number of children. 
It was found that there were several statistically significant 
differences betweeo Appalachian and non-Appalachian female students. 
One-third (33.6%) of the Appalachian respondents as compared to 
one-fifth (21.6%} of non-Appalachian women were over 25. In 
Ran 
order 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
Table 3 
Percer1t or Rosr>olidents Using Four Most Fre9uently Chosen Resource!'. 
by Problem Areas 
Problem a 
Test anxiety 
Stress management 
Time management 
Low self-confidence 
Depression 
Fear of failure 
Balancing roles 
Study skills 
Self 
65.8 
53.7 
79.4 
48.2 
46.8 
54.7 
62.8 
73.5 
Decision-making 53.8 
Saying what you feel 63.0 
Managing emotions 
Handling conflicts 
Family conf~icts 
Career choice 
Role confusion 
Major chosen 
Loss of interest 
in college 
Problems w/spouse 
64.5 
56.5 
49.3 
46.5 
66.8 
52.4 
51.3 
42.5 
Spouse/Intimate 
Friend 
(n=423) 
'l", 
15.3 
28. 0 
11. 8 
31.0 
36. 3 
30. 3 
31.3 
8.0 
35.9 
18.0 
31.8 
23.6 
3"1. 6 
21. 5 
22.9 
12.5 
21.9 
43.2 
R~sources 
Other Family 
Member 
(n=423) 
% 
5.9 
13.1 
7.2 
15.2 
17.5 
19.3 
17. 3 
5.3 
37.1 
7.6 
17.4 
17.5 
28.8 
33.0 
18.5 
29.5 
23.0 
12.0 
Note.: Rows total more than 1001, be.cause respondents listed more than one resource. 
aProblems are listed in abbreviated form; see Appendix B for full questions. 
Friend 
cri=.i23 l 
'l", 
23.5 
27.8 
12.0 
29.9 
43.4 
24.l 
17.6 
15.9 
27.6 
21.7 
30.2 
33.2 
24.0 
19. 4 
24.4 
18. l 
29.0 
35.0 
Rank 
order 
19 
20 
21 
22 
23 
24 
25 
26 
27 
Table 3( cont I d) 
Percent of Resl)ondents Using Four Most frequently Chosen Resources 
by Problem Areas 
Problem a Resources 
Self Spouse/Intimate Other Fam~ ly Friend Member 
(n=423) (n=423) (n=423) 
% % % 
Becoming independent 61,5 24,3 20.9 
Intimate friends 60,3 28.6 6,7 
Peer acceptance 62,2 14.9 5.4 
Making friends 65,3 19,9 14.4 
Pulled between roles 57.3 20.4 18.9 
Problems w/teachers 61.6 10.6 12.l 
Usinf! alcohol/drugs 68,6 17.4 7,0 
Abuse from husband 68,0 12.0 12.0 
Abuse fi-om family 46,2 30. 8 25.6 
Fri end 
(n=423) 
% 
23,8 
27.2 
31.1 
29.6 
22.3 
21.2 
22 .1·• 
32.0 
30.8 
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addition, 33.9% of Appalachian and 20.7% non-Appalachian women sur-
veyed were married. Statistically significant differences also 
emerged in terms of majors chosen. Over one-third .(36.6%) of the 
Appal a chi an women were majoring in Education whereas nearly twenty-
seven per cent (26.9%) of the non-Appalachians had chosen this field. 
Further, nearly twice as many Appalachians (10.2%) had chosen majors 
within the School of Social Sciences than had non-Appalachians 
( 5. 8%). More· than twice as many non-Appal a chi an respondents (19. 2%) 
were majoring in the school of Humanities than Appalachians (8.3%). 
Table 4 indicates those demographic differences which were statis-
tically significant. 
Hypothesis. There is no difference between the two groups 
in problems reported during their college career. 
Four problem areas emerged as statistically significant be-
tween Appalachians and non-Appalachians. These were "Balancing 
school, family and work" (84.8% Appalachians as compared to 73.9% 
non-Appalachians viewed this as a problem), "Using alcohol or drugs" 
(17.0% Appalachians as compared to 29% non-Appalachians) and "Dev-
eloping intimate relationships" {49.6% Appalachians as compared to 
62.9% non-Appalachians). No other problem areas revealed statisti-
cally significant differences between the two groups. Table 5 
presents the analysis of data regarding these four problem areas. 
Hypothesis. There is no difference between the two groups in 
their choice of resources for helping them resolve problems during 
their college career. 
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Table 4 
Demographics Revealing Statistically Significant Diff~rences Between 
Appalachian.and Non-Appalachian Respondents 
Appalachian 
(n=283) 
Age 
25 or 
younger 
26+ 
Total 
Marital 
Status 
Single 
Married 
Total 
Choice of 
Major 
Aoo. Sci. 
n 
188 
95 
283 
187 
96 
283 
& Tech. 46 
Business 
& Economics 60 
Education 93 
Science & Math 8 
Humnntttes 
Soct-al 
Sctences 
Total 
Note.: p<,05 
·26 
66.4 
33.6 
100.0 
66.1 
33.9 
100.0 
18.1 
23.5 
36.6 
3.1 
8.3 
10.2 
99.8 
Non-Appalachian 
(n=ll6 J 
n 
91 
25 
116 
92 
..1._'!_ 
116 
22 
22 
28 
6 
20 
6 
104 
78.4 
21.6 
100.0 
79. 3 
20.7 
100.0 
21..2 
21.2 
26.9 
5.8 
19.2 
~ 
100.1 
Total a 
(n=423) 
n 
289 68. 3 
132 31.~ 
421 99.7 
291 69.0 
131 31. 0 
422 100.0 
72 19.0 
85 22.5 
129 34 .1 
15 4.0 
43 11. 4 
34 ~ 
378 99.0 
aTotals include respondents not indicating permanent residence. 
df 
l 
l 
1 
1 
5 
5 
5 
5 
5 
5 
5.649 
5.649 
6.235 
6,235 
13.292 
13.292 
13.292 
13,292 
13.292 
13.292 
Table 5 
Problem Areas Revealing Statistically Different Responses 
Between Appalachian 
Problem 
Balancing school, 
family, work 
tls ing alcohol or 
drugs 
Feeling depressed 
I'n.timr..te re~ 
lationsh!.p• 
Note.: p,.05 
a 
Aeealachian a 
(n=233) 
n % 
239 84.8 
48 17.0 
233 82.3 
140 49.6 
and- Non-Appalachian Respondents 
Non-Aeealachian a Totalb 
(n= 116) (n=4 23) 
n % n % 
85 73.9 343 81. I 
34 29.3 84 l~.8 
106 91.4 355 83.9 
73 62. 9 224 53.0 
All numbers represent respondents who rated cuestions as a problem. 
b 
Totals include respondents not indicating permanent residence. 
cdf=l 
zC 
2.... 
6 .394 
7.684 
5. 270 
5.831 
N 
0, 
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Statistical analysis of resources chosen by respondents did not 
reveal any significant differences between Appalachian and non-
Appalachian women. Both groups tended to choose a family member or 
friend when seeking to resolve a problem. 
DISCUSSION AND RECOMMENDATIONS 
This section presents a broader discussion of the information 
gleaned from the data analysis, including a look at possible impli-
cations for program planners and administrators. _Specific recommen-
dations follow this discussion. 
Discussion 
The major limitation in a mail-out survey is the inability of 
the researcher to generalize opinions expressed by respondents to 
the general population. 
Those responding to "•Survey of Women's Needs and Resources" 
seem to be representative of the population when compared, on 
several demographic areas, to the 1982-1983 MSU Statistical 
Profile (Note 6). Whether respondents are representative of other 
female college students at Morehead State University in terms of 
self-perceived problems and chosen resources is a question which 
may require further research. It is assumed, however, that opinions 
expressed speak for at least a portion of the female student popula-
tion and therefore have several implications for program planning 
and service deli very. 
I 
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Although a majority of students are young (25 years old or 
less), single and childless, the fact that nearly one-third of the 
female students at this University are older women raises important 
issues. This is not a group that will soon disappear, but points to 
a growing trend in higher education. Education is not the sole 
concern for these women; priorities are juggled among family, em-
ployment and school. Specific concerns arise when this balance of 
roles is sought. Flexibility is a key word when attempting to 
meet the needs of this group. In order·to continue employment and 
mothering duties, the flexibility in required courses (many of which 
are only offered at 8 a.m. when children are being sent off to 
school or during working hours) as well as in available hours for 
use of Student Services such as counseling and tutoring, are 
essential. The social isolation expressed by many women in this 
comparatively large subgroup points to a need for developing a 
means for bringing these women together. 
The continued choice by a majority of women at Morehead State 
University to enter traditionally female careers supports similar 
findings of Fisher and Hall (1981). Several factors may be in-
volved in this career-decision process. Lack of incentives from 
home may be one of these factors. Researchers (Heins, Hendricks & 
Martindale, 1982; Sherman & Jones, 1976) agree that women typically 
are not encouraged or expected to attend school or aspire to careers 
as are men. If not supported in their visions of educational or 
occupational advancement, women may decide to choose the path of 
least resistance -- one that is acceptably 'female'. 
32 
A second factor affecting traditional career choices may be 
based in a lack of information for women regarding job availability 
or required skills on a job. Without a readily available source 
of career information many women do not think to investigate alter-
native occupational directions. 
Finally, the low self-esteem of many of the respondents is 
evident when viewed through their expressed lack of self-confidence, 
fear of failure, and inability to make decisions. This low self-
esteem, coupled with a lack of encouragement from high school 
counselors and academic advisors to consider non-traditional 
careers, reinforces the woman's sense that "I couldn't do it." 
Thus, lack of familial support, inavailability of easily 
accessible information and inadequate encouragement from career 
advisors and counselors all add up to the continued choice among 
women of traditional careers. The issue here is not whether more 
women begin to choose non-traditional careers, nor is it that 
these careers are in any way better than so-called traditional· 
careers. Rather, it is important that the option of non-
traditional career choices -- and accompanying information and 
encouragement -- are readily available to the women. 
The areas most often rated by respondents as problems 
focusing primarily on issues of stress management, time management, 
assertiveness and self-confidence -- emphasize the amount of 
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pressure and anxiety these women feel they encounter regularly 
during co 11 ege 1 i fe .- Pressures to spend time with fami 1 i es, 
attempting to develop a social life and working toward a success-
ful college career, combine to form the sense of frustration in-
dicated by many respondents. Handling stress and pressure for 
individuals not inclined to express emotions to outsiders could 
be a monumental task especially when coupled with the fact that 
support systems are often back home: stress and pressure will 
necessarily rise. The inability to establish priorities inherent 
in 'managing time effectively' adds to the pressure felt by these 
women. 
The three problems which were rated least often as being of 
concern to the respondents ("Using alcohol or drugs," "Being 
abused by husband/intimate friend" and "Being abused by your 
parents") were included on the survey based on recommendations 
by several professionals in the counseling field. Although inci-
dents of drug/alcohol-related problems and of abuse by _husbands 
or parents have been comparatively high among clientele of these 
professionals, the majority of the sample do not, in fact, report 
concern in these areas. An explanation for this discrepancy may 
be that students presently entrenched in the process of working 
through these typically highly emotional and sensitive areas 
were denying these concerns, or had not reached a stage of crisis 
in dealing with them. Alternatively, the majority of students 
experiencing these problems may have chosen not to return the survey. 
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The fact that a majority of the women reported that they 
ta 1 ked 1~i th no one when they experienced a prob 1 em can be attri -
buted to a variety of factors. First and probably foremost, is the 
fact that many of the students come from a background in which 
self-reliance is paramount. Discussion of personal problems is 
considered taboo, especially outside of one's family. The fear 
that personal problems will become public record is a common con-
cern among Morehead State University students. Several respon-
dents indicated awe of the counseling process, stating that they 
thought counseling was only for 'crazy' people while othe,r students 
mentioned that they did not know where the University Counseling 
Center was located, possibly pointing to inadequate or ineffective 
publicity. For many students then, it is more acceptable, less 
frightening, and actually easier to resolve problems. by themselves. 
It is not surprising that when female students do talk with 
someone they choose a family member (including a spouse) or a 
friend -- people they feel can be trusted on confidentiality 
issues and whom they feel can more reliably understand their 
feelings. As Farmer (1981) pointed out, women receive most of 
their support from the extended family. This does not dramati-
cally violate their attempts to handle life on their own as it 
still maintains a sense of keeping things close to home. It is 
important to note that generally speaking, there is nothing 
wrong with the decision to manage problems without professional 
help if this decision is based on an understanding of 
the counseling process rather than fear, doubt, pride or 
ignorance. 
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The students' choice of academic advisor for help for specific 
problems may indicate the students' acceptance of these advisors 
as having key information. This is a professional that does not 
hold the threat of a counselor or therapist, yet who may have some 
expertise, or at least experience and is therefore able to help. 
Explanations for differences among problem areas between 
Appalachian and non-Appalachian women are difficult to propose 
from a simple analysis of data. However, an understanding of 
Appalachians, as viewed through the literature, may shed some 
light on these differences. The propensity for Appalachians to 
feel closely enmeshed in family ties may explain this group's 
differences in balancing the roles involved as a student and 
member of a family. The Appalachian's typical reliance on the 
family for providing structure and activities may lead to a sense 
of overwhelming responsibility for shouldering this social/ 
academic time management. 
Although relatively few students of both groups reported 
alcohol or drug use as a problem, seventy-five per cent more 
non-Appalachians than Appalachians viewed this as a concern 
during their college life. This researcher feels that this 
difference can be attributed more to a difference in individual 
perception than an actual difference in substance abuse between 
the two groups. Appalachians may be less likely than non-
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Appalachians to perceive their involvement with alcohol or drugs as 
a problem or they may be more reticent -- a trait characteristic 
of this group -- in divulging information about this problem. 
Forming and maintaining intimate relationships is not an 
unusual concern among college students. The lower incidence of 
rating this as a problem among Appalachians as compared to non-
Appalachians may be due to a denial factor among the former group. 
Alternatively, because many Appalachians often associate primarily 
with students from their home county, this group may not experience 
the difficulty in finding individuals with similar interests and 
backgrounds as do students not from Appalachia. 
By and large, there were relatively few differences between 
Appalachian and non-Appalachian women. Differences which did 
emerge in the problem areas may be attributed to a reticence to 
discuss or admit problems more than any actual major cultural 
differences. It is felt that Appalachian college women at Morehead 
State University are not perceiving their college experience in 
greatly different terms than their non-Appalachian counterparts. 
Students that chose to return the survey seemed extremely inter-
ested in issues researched. Over 98% (415) of the respondents 
requested copies of the survey results; many expressed gratitude 
for the chance to explore their feelings and consider their 
resources during their college career. Some students asked 
where the UCC was located; others wanted help on specific problems. 
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The researched topic opened up a variety of issues both for those 
surveyed and for program planners and administrators. 
Recommendations 
Based on this summary of findings this researcher would like 
to propose the following recommendations for those involved in 
program planning in the UCC, Special Services, and in the Student 
Affairs offices. These recommendations are based on the reported 
' problem areas among students as well as on the students' apparent 
reluctance to utilize professional resources to work on specific 
problems. 
1. Continue yearly evaluation of students' needs 
in order to be cognizant of changes and trends; 
2. Review present programs and courses most often 
fo 11 owed by older women students with an eye 
toward methods for· developing flexible alter-
nadves for those individuals attempting to 
work, raise a family and attend school; 
3. Assist older female students in organizing 
support groups aimed at resolving problems 
specific to their age group and providing social 
contacts; 
4. Develop a widely publicized career day for 
women exploring the options of non-traditional 
employment; 
a) include female role models presenting 
information about non-traditional 
careers; 
5. Increase publicity for University Counseling 
Center and Special Services, focusing on dis-
pelling myths and providing image of counseling 
as a proactive resource rather than solely a 
reactive aid for crisis situations. Use 
specific outreach methods as a means of 
heightening awareness of counseling 
services: 
a) Begin a radio program presenting 
topics relevant to students (i.e. stress 
management, etc.), 
b) Develop regular newspaper series about 
counseling issues, 
c) Send out brochures, including list of 
available workshops to advisors, resi-
dent advisors, campus organizations; 
6. Develop workshops offered through the University 
Counseling Center, Special Services and Student 
Affairs dealing with stress management, time 
management, decision-making and assertiveness; 
7. Focus on continued research projects in the 
following areas: 
a) Investigate similar problem areas and 
demographics for male college students 
at the University to detect any 
differences which may exist between men 
and women on campus; 
b) Conduct in-depth study of alcohol/drug 
abuse on campus; 
c) Further investigate the prevalence 
of abuse from parents and other family 
members; 
d) Explore career choices among female 
students to determine if these choices 
are based on educated preferences or 
cultural biases, inadequate information, 
and/or lack of support; 
e) Conduct a survey investigating students' 
reasons for choosing friends and family 
as resources rather than professional 
help; 
f) Analyze data in terms of subgroups at 
this University: married students, older 
vs. younger students, parents, etc. 
g) Survey other colleges and universities 
to determine if data collected can be 
generalized to a particular type of 
institution, i.e. rural universities, 
Appalachian universities, etc. 
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Appendix A 
Preliminary copies of the instrument were sent to the following pro-
fessionals: 
Ms. Cathy Barnett, Counselor, Pathways, Inc., Morehead, KY 
Dr. Richard Daniel, Professor of Education, Morehead State 
University, Morehead, KY 
Ms. Debbie Farmer, Coordinator of C. & E., Pathways, Inc., 
Morehead, KY 
Dr. Jo Hendrix, Director of Nursing, College of Nursing, 
Lexington, KY 
Dr. Linda Higginbotham, Coordinator of Institutional Research, 
Morehead State University, Morehead, KY 
Ms. Gretchen LaGodna, Director, Mental Health Associates, 
Lexington, KY 
Dr. Gary Silker, Counseling Psychologist, Morehead State 
University, Morehead, KY 
Dr. Jean Wilson, Assistant Professor of Education, Morehead 
State University, Morehead, KY 
Feedback received from these individuals was used as a means of 
validating the instrument prior to field testing. 
APPENDIX B 
INSTRUMENT 
"SURVEY OF WOMEN'S NEEDS AND RESOURCES" 
and 
CORRESPONDENCE 
SURVEY OF WOMEN'S NEEDS AND RESOURCES 
Thank you for completing this survey. Your response is ex tremely important in helping me understand the 
needs o f women at Morehead State University. If you are interested, I will send you a copy of the results later 
in the semester. 
1. I would like to receive a copy of the results of this survey. 
YES NO 
2. County and state of permanent residence prior to attending Morehead State University: 
Please circle one answer for each item below. 
3. AGE 
16-20 21 - 25 26- 35 
4. RELATIONSHIP STATUS 
SINGLE MARRIED SEPARATED 
36- 45 
DIVORCED WIDOWED 
46 or above 
LIVING 
TOGETHER 
5. CLASS 
FRESHMAN SOPHOMORE JUNIOR SENIOR GRADUATE 
6. STUDENT STATUS 
FULL-TIME 
7. MAJOR 
PART-TIME 
Have you declared a major at this time? 
YES NO 
If YES, specify major: ---------------------------
8. OCCUPATIONAL STATUS 
UNEMPLOYED EMPLOYED: PART-TIME FULL-TIME 
9. FINANCIAL STATUS 
Primarily, my financial support comes from: 
FAMILY HUSBAND FORMER HUSBAND SELF OTHER (SPECIFY) ____ _ 
10. Do you have children? 
YES NO 
If YES, 
NUMBER OF CHILDREN UNDER SIX YEARS OF AGE ____ _ 
NUMBER OF SCHOOL AGE CHI LOREN (6-17 years) 
NUMBER OF ADULT CHI LOREN (18 YEARS OR OLDER) ___ _ 
COLUMN 1 
The following is a list of pressures sometimes 
encountered by female college students. Using 
the scale below, rate HOW MUCH EACH HAS 
tiEEN A PROBLEM FOR YOU SINCE YOU 
HA VE BEEN IN COLLEGE. 
not at all • • 
a I ittle bit . 
moderately . 
quite a bit . 
extremely . 
Rating Scale 
.Q 
.1 
.2 
.3 
.4 
HOW MUCH HAS (see below) BEEN A 
PROBLEM FOR YOU SINCE YOU HAVE BEEN 
IN COLLEGE? 
1. Making a career decision 
2. Dealing w ith test anx iety • 
3. Choosing a major . . . . 
4. Managing stress or pressure 
5. Feeling a lack of self-confidence 
6. Working out problems with husband/ intimate 
friend . . . . . . . . . . . . . . 
7. Knowing how to say what you feel . . . 
8. Becoming independent from your family 
(parents) • • • • • • • • • • • • • 
9. Feeling rlUlletl between traditional female 
roles anti career goals . . . . . 
1u. Balancing school, family and work 
11 . Using alcohol or drugs . . . . . 
12. Losing interest in college . . . . 
13. Developing effective study skills . 
14. Feelingdepressed ..... 
15. Being afraid of failure . . . 
16. Dealing with family conflicts 
17. Being accepted by your peers 
18. Developing intimate relationships 
19. Managing time effectively • • • 
20. Handling conflicts with others 
21. Being abused by your husband/ intimate 
friend • • • • • · · · · · · · · · 
22. Making important decisions . • • • • 
23. Feeling confused about your different roles 
24. Handling problems with professors 
25. Making and breaking fr iendships . 
26. Being abused by your parents 
27. Managing your emotions . . . . 
COLUMN II 
In Column 11, for those concerns you have had, 
indicate with the appropriate letter(s) which 
resource(s) you have used to help resolve your 
problem. 
Resources 
Spouse/ intimate friend . a 
Other family member. b 
Friend . . . . . . . c 
Off-campus counselor . . d 
Medical doctor . . . . . e 
Academic advisor . . . . . . . . f 
Counselor at Univ. Counseling Center g 
No one (self) . . . . . . . . . . h 
Other (specify) . . . . . . . . . 
WHAT RESOURCE(S) HAVE YOU USED FOR 
THIS CONCERN? 
-------
PLEASE ADD PROBLEMS OR CONCE RNS NOT LISTED ON n~ :s PAGE ON THE BACK OF THE SURVEY. 
ANY ADDITIONAL CONCERNS WHICH YOU HAVE EXPERIENCED SINCE YOU HAVE BEEN IN COLLEGE 
MAY BE LISTED BELOW. PLEASE FEEL FREE TO INCLUDE COME1ENTS, SUGGESTIONS, AND QUESTION 
ALONG WITH YOUR CONCERNS. 
PLEASE RETURN THE COMPLETED SURVEY WITHIN 10 DAYS IN THE ENCLOSED ENVELOPE. 
( INITIAL LETTER MAILED WITH SURVEY) 
- ~:- ·..,t; 
,: 
- - . ~ 
--~~ :=.~:: 
?·? 
MO~HEAD 
SfATE UNNERSITY 
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MOREHEAD. KENTUCKY 40351 
January 17, 1983 
Dear 
It has come to my attention that the needs of students are not 
always adequately met. Whether program planners are not aware of 
the actual needs of the student, or the student is unaware of avail-
able programs and services, there appears to be a gap between those 
services from which students feel they could most benefit and ser-
vices which are actually offered. 
As a graduate student I have experienced this gap personally, 
as well as in my role as a graduate assistant at the University 
Counseling Center. In response to this apparent gap I am conduct-
ing a survey of women students at Morehead State University to deter-
mine how women perceive their needs and to discover to whom they 
go when they have a particular problem. I hope that you, as a 
woman at the µniversity, will be willing to help. me by filling out 
the enclosed survey. By doing so, you will help the University 
community in effectively planning programs and services for women. 
Not all women have received this survey. Your response is 
vital in order to effectively analyze the needsofwomen. Since I 
am not able to anticipate all needs perceived by women, space has 
been provided on the back page of the survey for you to add any 
comments, questions, or remarks. 
You will notice that your survey has been coded with a number. 
This is a method I am using to keep track of how many responses I 
receive and to do any follow-up mailings needed. Your name or any 
identifying information will not be used in any way in analyzing 
women's concerns at the University. 
Please return this survey within the next ten (10) days in 
the enclosed envelope. Thank you for your help. 
Sincerely, 
Karen Graves, Graduate Assistant 
University Counseling Center 
Enclosure 
( FOLLOL-J-UP LETTER) 
!vJO;Q'EHEAD 
srATE lX'-JIVERSIJY 
48 
l;!OREHEAD. KENTUCKY 40351 
March 10, 1983 
Dear ~.tudeilt, 
Approximately two ,~eeks ago you received a copy of the 
"vlOMEN' S NEEDS AND RESOURCES." At this point, I have not received 
your response to this .,suryey. · 
Since not all women at Morehead State University were sent 
the _survey, the information from your survey' is vital to a com-
plete understanding of the needs of women at the University. 
Your response will help in the effective planning of special ser-
vices and programs for women. I would therefore appreciate it 
if you would return the survey in the enclosed envelope within 
the next seven (7) days. I am extremely interested in learning 
of your reactions. 
l"f you have any prob 1 ems or questions in filling out the 
survey, feel free to call me at the University Counseling Center 
at 783-2123, or stop by and discuss your concerns. 
If your returned ·survey has crossed this correspondence in 
the mail, I sincerely appreciate your time and effort in assisting 
me with this study. 
I look forward to hearing from you in the future. 
Sincerely, 
Karen S. Graves, Graduate Assistant 
U,iiversity Counseling Center 
